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my	 own	 knowledge	 of	 U.S.	 history:	 the	 aftermath	 of	 the	 Civil	War	 and	 Emancipation	 for	
newly	freed	slaves.	This	work	felt	imperative	to	me	because	of	the	uptick	in	visible	racism	
and	violence	against	 the	black	community	coupled	with	 feelings	 that	 I	 could	not	respond	
intelligently	 to	 racist	 and	 judgmental	 comments	 I	 would	 hear	 from	 members	 of	 my	







































































































































                                                
1 It’s worth noting that 40% of the world’s Jews are not white. However, 90% of American Jews are of 
Eastern European descent. (The Oncologist via Wikipedia, retrieved 2013. See References for full 
2 According to the FBI’s 2016 Hate Crime report, “Of the 1,584 victims of anti-religious hate crime, 54.4 













































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Life After the  
Civil War 
 
A fifth-sixth grade Social Studies curriculum  
















Description of Age Group 
This curriculum was designed with my current group of sixth graders in mind.  
They are a class of eleven and twelve year old students at a Jewish independent school in 
Riverdale, New York. It is a dual-curriculum school in which students learn Judaic Studies, 
largely taught in Hebrew, for half the day. By middle school, academic expectations of students 
from both the teacher and the parent body are incredibly high, and most students are involved in 
some form of extra-curricular activity in addition to their schoolwork.  
The racial and economic demographic is rather homogenous: all of my students  
are white (though not everyone considers Jews of European descent to be white) and, for the 
most part, come from affluent homes. In many ways, this homogenous environment has left them 
unaware of cultural and economic circumstances that differ from their own. They almost all 
attend Jewish summer camps and have a strong sense of community that generally revolves 
around their school and their families’ synagogue. However, due to their expanding cognitive 
development, they have “an increased awareness of alternatives” and are curious about the 
outside world. (Kuhn, 161) In my experience, all conversations about race, class, war, and social 
politics have been insightful, reflective, and fruitful. It should be noted, though, that while this 
curriculum was designed based off of what I know about my own sixth grade students, it was 
also created with a more racially diverse student body in mind so that the curriculum might also 
translate into a public school setting.  
Adolescence is almost universally referred to as “a period of rapid physiological,  
psychological, and social change.” (Swanson, Spencer, and Peterson, 20) Students are constantly 
trying to manage their social worlds, grapple with their own changing thoughts and feelings, and 




adolescence is regarded as an auspicious time for the development of [inquiry] skills,” and the 
ever-critical eye that many adolescents employ should be nurtured and used in constructive ways 
within school curricula. (168)  
 
Rationale for Curriculum 
The development of this curriculum was inspired largely by a gap that I’ve  
experienced throughout not only my own education, but also those of my peers and my students. 
Particularly because the Jewish community is one that a) has an identity that is deeply embedded 
in a history of constant persecution and b) has seen much professional and economic success in 
the United States, it is not uncommon to hear arguments that compare the Jewish community to 
the African American community in asking the rhetorical (and painfully ignorant) question, “If 
the Jews could pull themselves out of poverty, why can't the blacks?” This disposition is both 
pervasive and completely devoid of a sense of history, and this curriculum seeks to ensure that 
my students would have a deeper and more nuanced understanding of the experiences of African 
Americans after the abolition of slavery.  
At first glance, it may seem like a curriculum about slavery and life for African  
Americans post-Civil War would have little relevance to affluent, Jewish sixth graders. 
However, healthy development in adolescence “involves personal reflection and observation of 
oneself in relation to others.” (Swanson, Spencer, and Peterson, 20) Through the use of historical 
fiction, students will be introduced to an adolescent girl who, despite having grown up as a slave 
on a South Carolina plantation, experiences many struggles that they, as adolescents, grapple 
with as well. For example, our protagonist muses throughout the book about the struggles of 




underestimated by her peers and superiors, but eventually becomes appreciated as an intelligent 
and talented leader within her community. Swanson, Spencer, and Peterson explain that “identity 
formation is one of the most prominent developmental tasks” of adolescence, and the plight of 
finding one’s place and one’s voice is sure to be relevant to most any adolescent student. (ibid) 
In order to assist in the students’ connection to the experience of our protagonist and the 
population she represents, the curriculum involves many activities of identification with the 
African American community. For example, they will explore various slaves’ biographies as 
they take on a persona to represent to the class, discover that many staples of their diet were 
introduced to America by African slaves, and learn that education was considered of utmost 
importance to the slaves and newly freed African Americans as the best way to ensure social and 
political power. If the primary goal of the curriculum is to help students understand a 
marginalized community’s history (and thus the current circumstances that community faces as 
well), several activities that involve the students jumping into the lives of the people we study 
must be present throughout the curriculum. After all, “most humans come to know their social 
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The historical fiction novel I selected is a book from the Dear America series, I Thought 
My Soul Would Rise and Fly: The Diary of Patsy, a Freed Girl by Joyce Hansen. The story is 
told from the point of view of Patsy, an eleven or twelve year old black girl in 1865 who is given 
a diary in jest by her master’s niece and nephew. Both the white family whose plantation she 
works on as well as her fellow black slaves believe Patsy to be far less intelligent than she is in 
reality, mostly because she both speaks with a stutter and walks with a limp. However, Patsy 
secretly learned to read and write by sneakily position herself in the room where the kids would 
receive their lessons each time their teacher came, and uses the journal as her only friend and 
outlet on the plantation.  
The story takes place immediately after the Civil War has ended. I felt it was a great 
selection for a curriculum on Life After the Civil War because Patsy herself muses in her 
writings about what it means to be free if she and all of the other “hands” in the plantation were 
living the same way they had prior to abolition. The main themes of the book are about 
education-- how important it was to the black slaves for their children to learn to read and write, 
how much Patsy loves to read and write and craves going to school-- and knowing oneself and 
one’s story. Patsy does not know her parents, and as her fellow blacks begin to reconnect with 
their families in the aftermath of the war, she wonders who her family is and what that means 
about who she is. Both of these are topics rich and relevant enough to middle schoolers to be 
able to truly delve into on a personal level as well as exploring what some of the big questions 
the slaves faced post-war were. On a more individual level, Patsy is also clearly misunderstood 




adolescent can empathize with, and the experience of waiting to be recognized is poignantly 
relevant.  
At the end of the book, Patsy chooses her own first and last name and becomes Phillis 
Frederick, after Phillis Wheatley and Frederick Douglas, both of whom taught themselves how to 
write like she did. By the end of the book, Patsy’s talents for reading and writing are made clear 
to her fellow blacks. She not only earns their respect, but becomes a vital member of their 
community as the only one who could read the newspaper “The South Carolina Leader” at their 
weekly Union League meetings. Through these roles and her eventual role as the teacher of the 
plantation’s children, Patsy finds her voice and herself. This, too, allows for a strong connection 
between the students and the story, as it inspires us to recognize that everyone has something to 
offer, and that sometimes it just takes time until our role in our community becomes clear and 
tangible. In the epilogue, the author finishes Phillis’ (Patsy’s) story in a black-purchased-and-
owned village called Libertyville in Abbesville, SC. While I believe Libertyville itself is a 
fictional place, it’s certainly based on what many freed blacks did once they had the means to do 
so and opens another route for exploration within the curriculum. 
Ideally, this book would be read as a read-aloud in reading groups to promote a more 
intimate dynamic for discussion. Throughout the story, many important historical and political 
events are mentioned such as Abraham Lincoln’s assassination, the Black Convention in 
November of 1865, Black Codes, and much more. The book also contains many primary sources 
in the back such as photographs from the Reconstruction era, the Thirteenth, Fourteenth, and 
Fifteenth Amendments, African-American spirituals (sheet music and lyrics) mentioned in 
Patsy’s diary, and even a recipe referenced in the story from Sarah Josepha Hale’s 1841 




novelists and one of the first writers to write about and speak out against slavery.) Thus, the 









 The central theme of the historical fiction selection, as well as of this curriculum, is the 
theme of education of slaves and the newly-freed black community. It was very common for 
states to have laws that prohibited the teaching of slaves to read and write, as well as laws that 
would harshly punish slaves for gathering to learn or engaging in the acts of reading and writing. 
However, after the Emancipation Proclamation and the end of the Civil War, these laws were 
null and void as the black population was enslaved no longer. Both the African American 
community as well as many religious groups and civil rights organizations such as the 
Freedmen’s Bureau recognized the importance of educating the black population, and the 
establishment of a public education system in Southern states for both African Americans and for 
the community at large was a top priority. While this is considered by many to be “the most 
significant achievement of the entire Reconstruction era,” the road there was far from simple. 
(Worth, 2006) Educators from the North who traveled South to teach were threatened or attacked 
by opposers in the South, and many schooling projects struggled for funding, resources, and 
acceptance. 
Today, education is frequently still looked upon as the path with the most potential to 
help us achieve social, political, and economic equality among races in America. Therefore, the 
classwide research project I chose was that of investigating what education looked like for the 
newly-freed blacks in the South. The sources include stories from Booker T. Washington, who 
was born into slavery, freed at age nine, and began to learn how to read and write shortly 
thereafter. From his autobiography, we see two excerpts about his educational career-- one from 
when he was a newly-freed child, and another from when he is older, trying to enroll in 




also demonstrates the struggle and sacrifice it took to get there, even after emancipation. (The 
students and I would, of course, make sure to discuss who Booker T. Washington was and the 
immeasurably significant role he played in the African American community and in the Civil 
Rights Movement.) 
This topic is one that is immediately tangible for and relevant to sixth grade students. 
Being that school constitutes the vast majority of their awake hours, I imagine it will strike many 
of them to see the emphasis placed on education during slavery and in the wake of freedom. It is 
not an obvious thing for sixth graders, many of whom have already begun to resent school and 
struggle to understand its value, that education would be first on the former slaves’ to-do lists. 
My hope is that, through the connection to this curriculum and research topic, student will gain 
an increased sense of value for their own education and begin to understand its role in the many 
power dynamics that have existed from the beginning of our country’s establishment through 
today.  
Attached are a few sample resources for the class to use to delve into this topic. 
Independent research projects for the students might include: 
-Booker T. Washington    -Project on Port Royal 
-Frederick Douglass     -Phillis Wheatley 
-Slave Code of South Carolina 1740   -Role of religious life in black ed. 
-“Pitschools”       -Segregation 
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At various points in our book, Patsy tells us of former slaves being granted land  
“out on the islands.” But without a sense of South Carolina’s geography, students will have no 
idea which islands the literature is referring to and how near or far they are from our characters’ 
lives. This will be the eventual platform for our mapping and geography section as it applies to 
the curriculum, but before a discussion of the South Carolina Sea Islands, the class will have 
explored geography with the use of a terrain model.  
Using teacher-guided simulation and this 3-D model, the class would explore the  
physics of rain as it falls over a mountain range, floods land depressions to create lakes, and runs 
down the mountain sides to form a river system. Geographical vocabulary, including words like 
river, lake, mouth, bay, inlet, strait, mountain, ridge, peak, valley, pass, butte, isthmus, peninsula, 
island, archipelago, and more would be up on the board and read through prior to the simulation 
and given meaning as we explore the terrain. Eventually, the terrain model will be flooded so 
that the landforms themselves go from being funny looking mountains to independent islands. 
Students will be able to watch that transition happen and develop a better understanding of how 
landforms turn into what we call them today and clear up common misconceptions (like that 
islands are landforms that float on the ocean).  
The next step would be for students to draw their own two-dimensional map of  
the terrain model, complete with varying symbols to indicate significant points of reference on 
the map (such as mountain peaks or the mountain ridges), a compass rose, an alphanumeric grid, 
and a scale of miles. This way, students have an intimate knowledge of the terrain that’s 
represented on their maps and can better grasp a lesson of how to use the grid, scale of miles, etc, 




will have a deeper understanding of what those islands are, their geographical relationship to the 
mainland (i.e. That these are barrier islands just off the coast), and how to understand what the 
map displays within a concrete, tangible context.  
Once we were ready to bring our mapping skills to our story, we would look at  
several maps to analyze the question of how a slave from the Davis Hall Plantation in Mars 
Bluff, Florence County, SC would get to Charleston to access a) the Black Convention at Zion 
church in 1865 and b) the Sea Islands that many slaves began traveling towards as a result of the 
Sherman Special Field Order No. 15, which was later revoked. The series of activities created for 
this section is quite comprehensive in the skills and analyses it will require students to engage in. 
The first uses a map of South Carolina that displays the counties along with the rivers and lakes 
of the state. Students will be asked to first analyze the distance and geography of South Carolina 
in how it relates to the route from Florence county to Charleston. The next map displays the 
railroads that existed as of 1860. Students will consider new travel alternatives with the addition 
of human innovation but also reflect on how access to travel was different for slaves compared to 
free whites. Finally, we will “arrive” at Charleston with a map that displays the surrounding Sea 
Islands. There are two versions of the map: one is a modern, drawn diagram of some the coast of 
SC, and the other is a reprint of an original drawing from 1861 by A. Williams & Co. courtesy of 
the Library of Congress website. Students will be asked to compare the maps and reflect on 
whether or not they felt the artists had done a good job (mostly just to marvel at their talent 
during a time of minimal technology!). They will then count the number of islands they see 
between Charleston and Savannah, GA, and explain how they think one would access those 
islands considering what they know about rivers, straits, etc. The final question students would 




would have been willing to give the islands as land for the newly freed African Americans. All 
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Name: ______________________      Partner’s name: ______________________ 
Map 1 
 
1. Find and circle both Florence county and Charleston on the map (Hint: the Charleston we 
want is the one that’s further south) 
2. How many miles is it from Florence to Charleston? ___________________ 
3. What geographical features (mountains, rivers, etc.) would you have to consider if you 








1. How might this map change your travel plans? Highlight the route you would take and 
explain. ________________________________________________________ 
_______________________________________________________________________ 
2. As a slave or newly freed African American, what would you need in order to take this 
route? ________________________________________________________ 
_______________________________________________________________________ 






Map 3-A and 3-B 
3-A: 
 
1. Compare this modern diagram of the South Carolina coast with Map 3-B. What year is 
Map 3-B from? _______________________ 
2. Before they had the mapping technology we have today, artists were in charge of making 
maps. That means that Map 3-B was hand drawn! Do you think the artist did a good job 








3. How many islands do you count between Charleston and Savannah, Georgia? 
_______________________________________________________________________ 
 
4. Consider what you know about the bodies of water that surrounds the islands. What kind of 
boat do you think they would need to get to the islands? Why? 
_____________________________________________________________________________ 
 
5. **Bonus question:** Why do you think the government would have been willing to give these 






 One of the most exceptional resources discovered through the creation of this curriculum 
was the Slave Narrative Project accessed through the Library of Congress website. As I searched 
the web for more slave narratives, I found that there are many lists of slaves with information 
about their lives, from the famous leaders like Booker T. Washington and Frederick Douglass to 
everyday, average slaves whose stories generally remain untold. 
 This role play exercise would involve each student randomly selecting or being randomly 
assigned a slave’s narrative. Some slaves’ lives might seem “commonplace,” while others might 
have a defining moment, such as attempting to sue for their freedom. The goal of this project 
would be to honor the lives of the slaves whose names are buried within these databases, and 
also to show that there were many forms of heroism within the slave community, from runaways 
to lawsuits to even just pushing through in hopes of seeing a better future for their children. 
Students would receive their identity with resources on where to find out about their lives 
and write up a few paragraphs as a first-person introduction of themselves to the class. (As a way 
to add some momentum to the “introductions” and avoid students becoming restless, this may 
take the form of a “speed-dating” session in which students have 2-3 minutes to describe 
themselves as their slave identities to a classmate before moving on to the next person.) The last 
element of this project would be for students to vote as a class on which of the narratives they 
heard they’d like to recreate as a short dramatic play, which would be written and acted out by 







Resources for Slave Narratives 
● Library of Congress, Born in Slavery: Slave Narratives from the Federal Writers’ 




● Wikipedia, List of Slaves. (This is a comprehensive list of slaves from all around the 
world in various time periods, but includes many that were brought to the U.S. and often 








 As we read I Thought My Soul Would Rise and Fly, I would like for my students to keep 
a running journal of their own. Our protagonist, Patsy, keeps a journal as her confidant and 
affectionately begins each entry with, “Dear friend.” Thanks to her (albeit fictional) record 
keeping, we have an account of what it was like to be a slave/newly freed worker at the end of 
the Civil War. Our journaling project is going to be a project that will emphasize the importance 
of having first-hand accounts. I might frame the assignment by saying, “Thanks to Patsy, we 
know what it’s like to be a slave. Now, I want to know what it’s like to be you.” They would 
keep a running journal that would be collected at the end of each week, mostly so that I could a) 
make sure the assignment were being completed; b) make sure they understand the assignment 
and how a journal works; c) have a way to access their lives and thoughts to whatever extent 
they’re willing to share them as a way to know my students more deeply and keep my eyes out 
for any problematic situations that may have been written into the journals.  
As a way to help the students develop a personal attachment to their journals and 
encourage them to use them, I would ideally want my class and I to make our own journals using 
basic bookbinding instructions. This is a fun craft activity that would connect the class to a 
centuries-old practice, and hopefully instill a sense of pride in the resulting books waiting to be 
filled. 
In and of itself, journaling is an excellent practice in both reflection and expression. It 
also allows for a relief from the specific and burdensome rules of grammar and spelling, which 
might discourage students with weaker academic skills from practicing their writing. Students 
will not be graded based on spelling, grammar, or even language. This is an opportunity for them 




dialects present. Validating language variations is an important part of valuing all cultures-- and 
communicating a value of all cultures-- that is absent all too often in academic settings. At the 
end of the year or unit, we would have our completed journals as takeaways from this long-term 
project. I would also ask the students to select a few representative entries (one for each month, 
or a “beginning-middle-end” type of selection) so that they might see some differences between 





While I hope to incorporate many primary sources into the curriculum (see attached), the 
ones I feel have the most “meat” in relation to the historical fiction novel I selected are excerpts 
and accounts from slaves who taught themselves how to read and write. The jumping-off point 
for this idea was an excerpt from the Narrative of the Life of Frederick Douglass, written of 
course by Frederick Douglass himself. In this excerpt, Douglass describes his clever use of 
deductive reasoning to learn a few letters. More interesting, however, is the fact that he also 
describes the way he tricked many white folk into giving him reading and writing lessons by 
challenging them to prove they knew more than he did. By relying on the assumptions of the 
Whites around him that he was far less intelligent than they, he turned the tables around and used 
them to push himself and his education forward.  
This is especially relevant in relation to our story because Patsy, the main character in our 
historical fiction novel, also plays dumb in order to learn to read and write. Describing her tactic, 
she writes in her diary, “I’d make sure I was dusting in Master’s library where Annie and Charles 
were with their teacher. I’d dust very slowly, so I could hear how they learned to read and 
write… Then I’d make believe I was too fool to leave the room when I finished dusting and sit 
on the rug near the door and stare blankly as if I didn’t know my own name.” (Hansen, 1997) In 
“Patsy’s” words, “the more [she] played the dunce, the more [she] learned.”  
With the class, we would compare the two characters’ methods of learning, for they’re 
quite different from one another: Patsy plays dumb to her masters’ while Douglass asserted his 
intelligence in order to provoke a response. Still, what ties both characters’ stories together is 
that they each found a way to discreetly and slyly trick the powerful Whites around them into 




part of the curriculum because hearing about these stories of empowered blacks who believed 
they could push themselves forward helps abate the potential of communicating an exclusively 
victimized identity that can sometimes result from a focus on slavery.  
These sources would be brought to the students at some point in our reading of the novel, 
as some of the central questions that will arise are “Why do the freed blacks feel it’s so important 
to ensure their children get a school on the plantation?”; “Why does Patsy make such effort to 
learn to read and write?”; and, ultimately, “Why did the Whites make it illegal for slaves to learn 
to read and write?”  On a deeper level, this element of the curriculum can serve as the beginning 
for a response to students’ questions and statements like “Why do we need to learn to write like 
White people do?” or “Yeah, but these rules were just made up by White people.” Not all middle 
school classrooms would be ready or able to have such a discussion, but should it come up, I do 
think it is important to acknowledge that we currently live in a world in which White people 
made the rules-- be those societal rules or grammatical ones-- and as unfair as that might be, 
society will expect that we follow them until they change. Now, while I definitely would not 
want to communicate a message of mere submission and obedience to an unfair system, what I 
would want to communicate is that sometimes playing by rules you don’t like can help you 
win the game. And what’s more, sometimes temporarily playing by rules you don’t like is 
what’s necessary in order to change the rules to something more fair. Part of fighting for change 
is having the tools with which to do it, which more often than not means knowing how to 
communicate your needs in a way that your opponent will hear it.  
This is true and relevant for all of our neighbors, friends, and students of color, whether 
it’s about learning how to write and speak in Standard Academic English so as to be able to 




pressing than that, such as knowing one’s rights and how to communicate with a police officer if 
confronted. Our fictional character and our history’s heroes alike found ways to succeed and 
survive, but they did so under dire circumstances and by being willing to play by the Whites’ 
















 The biggest takeaway I would like for my students to visualize through a timeline is the 
fact that neither the abolishment of slavery, nor the growing political rights of African American 
men (as signified by the Thirteenth, Fourteenth, and Fifteenth Amendments) ended 
discrimination of blacks in America. The timeline would consist of some events described in I 
Thought My Soul Would Rise and Fly, such as the Emancipation Proclamation and Lincoln’s 
assassination. But other facts and events would need to be added to the students’ radar more 
directly. 
 This timeline should portray the fact that progress Reconstruction happened concurrently 
with responses from the South to try to counteract it. In order to do this, perhaps events we 
would categorize as “progress” would be displayed on the top of the timeline while violence and 
signs of discrimination like the Black Codes would go on the bottom, but on the same year. 
Because the theme of the curriculum is largely centered around education, the latter end of the 
timeline would focus on how education was changing for blacks in this era. The timeline will be 
used mostly to center and focus discussions about what the abolishment of slavery did and did 
not accomplish. It ends with the case of Plessy vs. Ferguson in 1896, which legalized segregation 









-1861- Start of the Civil War 
-1862- Emancipation Proclamation 
-1865- 13th Amendment;  
 -Establishment of Freedmen’s Bureau 
 -Lincoln’s Assassination 
 -Civil War ends w/ General Lee’s surrender 
 -African Americans begin to mobilize to bring public education to South 
-1866- Freedmen’s Bureau Act removes deadline for assisting freed slaves, extends  
help to freed slaves in all states instead of just former Confederacy 
-Black Codes come on the scene to counteract Thirteenth Amendment. 
-KKK is created, begins acts of violence on African Americans in South. 
-1868- Fourteenth Amendment added to Constitution 
-1870- Fifteenth Amendment added to Constitution 
-Almost every Southern state has presence of KKK. 
-1875- Congress passes Civil Rights Act- blacks have equal rights in public places,  
exclusion from jury is prohibited.  
-Jim Crow laws: segregation on railroads, which were private places. 
-1877- Reconstruction era ends; Fed. gov. cease to enforce 14th/15th Am. in South. 
-1883- Supreme Court: Civil Rights Act of ‘75 is unconstitutional-- gov. can protect  
political rights, but not social; no protection against segregation.  
-1890- Mississippi: poll taxes, literacy tests, etc, prohibit many blacks from voting. 






Art- “Negro” Spirituals 
 
A vital part of slave and African American culture was the ability to form their own  
religious congregations and songs. African American spirituals are a direct line from today’s 
African American culture all the way back to the 1800’s. Some melodies and song themes even 
originated in their homelands of Africa, and the evolution into today’s Gospel music is as 
powerful and beautiful as ever. Having an active religious life was one of the ways that many 
slaves subverted the institution of slavery, for many of the spirituals about religious and spiritual 
freedom also allowed for an outlet to sing out about freedom from slavery. The hope and 
inspiration to mobilize politically that these songs fostered played and continue to play an 
enormous role in African American culture.  
The title of our book, I Thought My Soul Would Rise and Fly, actually comes from a lyric  
to an African American spiritual called, “Free At Last.” Thanks to the sources in the back of the 
book, my class and I would learn the music and lyrics to this spiritual together as a way to 
connect to how it might have felt to gather with other slaves to sing a song so full of hope. 
Additionally, I’d like for the class to attend to Gospel or spiritual concert, which are performed 
often in New York City halls, and experience the beautiful and powerful soul music that 










 While most of the curriculum is focused on the goings-on of the South, a field trip  
is an excellent opportunity for students to see what was happening in their very own city. One 
noteworthy location is the former village of Weeksville in what is now Crown Heights, 
Brooklyn. 
Founded in 1838, Weeksville was one of the first free black communities  
established in the U.S. It became a safe haven for African Americans all over the country. By 
1850, the village housed over 500 residents, 40% of whom were born in the South. The field trip 
would involve a guided tour of the Weeksville Heritage Center in which the class would see 
artifacts from the era, such as the Freedmen’s Torchlight, one of the very first African American 
newspapers. Still, New York actually had complicated positions on the matter of slavery despite 
its positive reputation. My hopes are that, on this trip, students would learn about this important 
aspect of their home state as well.  
This trip would give students the opportunity to see in real life many of the  
elements of the era we studied. For example, the Freedmen’s Torchlight would surely remind 
students of the paper mentioned in our literature, the South Carolina Leader, and bring the story 
and history to life. After the tour, students would have time at the Weeksville Heritage Center to 
sketch the artifact or scene that felt most compelling to them. Along with the sketch, they would 
record the reason they chose that subject to draw, what thoughts came up during the visit, and 








Choose the artifact, item, or place in the Weeksville Heritage Center  that stood out the 
most to you. Draw a sketch of it below. 
 
 
Why did you choose this object? 
__________________________________________________________________
__________________________________________________________________ 
What thought or thoughts came up for you while on the tour or looking around? 
__________________________________________________________________
__________________________________________________________________ 








Other- Cooking  
 
One of the main character in the historical fiction book is called “Cook.” She is, as her  
name suggests, the main cook for the kitchen and also the slave who nurses the household back 
to good health whenever someone is unwell. Shortly after they are emancipated, Cook leaves the 
plantation, saying, “If I stay in this house where I been a slave, I’ll never know I’m free.” 
(Hansen, 49) The issue for the plantation owners now is that no one knew how to make their 
food they way Cook had. Other “hands” try and fail, but only the protagonist, Patsy, had worked 
closely enough to Cook to learn a few recipes. 
This is a familiar story to many slave-owning homes, and much of our American cuisine  
was strongly influenced by the African people we brought over to enslave. In fact, many crops 
that we consider staples of our diet were only introduced to the States because they were 
indigenous to Africa, such as rice, yams, peanuts (originally from South America) and more.  
Our “alternative mode” project would be one that explored and celebrated the delicious  
“soul food” the slaves introduced to the American palate. I selected five dishes to represent some 
classic soul food for us to make as a class: cornbread, gombo (okra), rice pudding (or “sombi,” in 
its home country, Senegal), candied yams, and “hard gingerbread,” for which I have an original 
recipe that dates back to the 1800s thanks to the sources in the back of I Thought My Soul Would 
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More reading for students’ resource 
 
Dave the Potter by Laban Carrick Hill 
 
Dave Drake was an artist and slave in South 
Carolina. His beautiful pieces of pottery were 
often inscribed with original poems or couplets. 
He was one of the exceptions who knew how to 
read and write, and took the opportunity to use his 
clay pieces and poetry to describe his experience 
being enslaved. This upper elementary biography 
describes both his life and his powerful pieces of 
art, which showed that even slaves who were not 











This non-fiction young adult book follows one 
family’s experiences from the first member 
captured in Africa and brought to South Carolina 


















This is a young adult non-fiction book about the 
twelve-day pursuit and capture of John Wilkes 
Booth. Swanson used original trial manuscripts, 
interviews with relatives of the conspirators, 
and more to put together intricate information 
that is age-appropriate but doesn’t whitewash 
















This book about the courageous life of Harriet 
Tubman got incredible reviews online. With in-depth 
knowledge of Tubman’s life and a sense of humor, 
Hale makes this escaped slave’s story accessible to 












Hand in Hand: Ten Black Men Who Changed America by Andrea Davis Pinkey 
 
This book is an excellent resource about influential 
black men in America, from slavery all the way into 
modern times. It profiles each one from their 
childhood days to their greatest accomplishments 
and legacies for the future. I actually picked it up as 
a potential resource for the research section, but 
found the language to be too flowery for what I was 
looking for.   
 
Those featured are:  
Benjamin Banneker   Frederick Douglass 
Booker T. Washington  W.E.B. DuBois 
A. Philip Randolph   Thurgood Marshall 
Jackie Robinson   Malcolm X  









This non-fiction book describes how America 
went from being a country in which slavery 
existed, but had legal routes through which they 
could be freed, to being a country that relied 
heavily upon cruel, enforced black labor. It 
describes the hardships the African slaves and 
slave-descendents endured while also 
highlighting the ways in which they strove to 
maintain their African heritage through music 












An Appeal to the Coloured Citizens of the World, David Walker 1829  
Courtesy of Library of Congress, 








































In this document, David Walker describes a conversation he has with an older black man 
who is proud that his son has gotten what he feels to be a great education. Walker, 
however, points out that it isn’t enough to be satisfied with just knowing how to read and 
write if the black community wasn’t being educated in all of the other things the white 
population learned. He feels that being satisfied with just learning to be literate will only 
continue to hinder the progress of the newly freed African-American community. While I 
appreciate the sentiment, I find his tone and tactic to be pretentious and unkind, which 




Classified submitted by Samuel Dove from THE COLORED TENNESSEAN 
August 12, 1865  






























Just as described in I Thought My Soul Would Rise and Fly, many African-
Americans sought out the family members from which they were separated 
during the slave trade. In this case, a former slave named Samuel Dove is 














“A Hymn to the Morning” from Poems on Various Topics, Religious and Moral 
By Phillis Wheatley, 1773 
































Phillis Wheatley was born in Africa and brought to Boston, MA as a very young 
child. Phillis’ owners realized quickly that she was an exceptionally intelligent child, 
and consequently taught her to speak, read, and write English alongside their own 
children. It was not illegal to teach a slave to read and write in Massachusetts the 
way it was in many Southern states, but it was still an incredibly uncommon (and 
certainly unspoken about) thing to do. Thanks to her owners’ willingness to nurture 
her intellect, Phillis Wheatley eventually became the first African-American poet to 




Learning to Read 
By Frances Ellen Watkins 
Harper  
 
Very soon the 
Yankee teacher 
 Came down and 
set up school;  
But, oh! how the 
Rebs did hate it,—  
 It was agin’ their 
rule.  
Our masters always 
tried to hide  
Book learning from 




 ’Twould make us 
all too wise.  
But some of us 
would try to steal 
A little from the 
book.  
And put the words 
together,  
And learn by hook 
or crook.  
I remember Uncle 
Caldwell,  
Who took pot liquor 
fat  
And greased the 
pages of his book, 
And hid it in his 
hat.  
And had his master 
ever seen  
The leaves upon his 
head,  
He’d have thought 
them greasy 
papers, But nothing 
to be read. 
And there was Mr. 
Turner’s Ben, Who 
heard the children 
spell,  
And picked the 
words right up by 
heart, And learned 
to read ’em well.  
Well, the Northern 
folks kept sending 
The Yankee 
teachers down;  
And they stood 
right up and helped 
us, Though Rebs 
did sneer and 
frown.  
And I longed to 
read my Bible,  
For precious words it said;  But when I begun to learn it,  




And said there is no use trying, Oh! 
Chloe, you’re too late;  
But as I was rising sixty,  
I had no time to wait.  
So I got a pair of glasses,  
And straight to work I went,  
And never stopped till I could read  
The hymns and Testament.  
Then I got a little cabin  
A place to call my own—  
And I felt independent  



















Source: African-American Poetry of 
the Nineteenth Century: An 
Anthology (University of Illinois 
Press, 1992) 
